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ABSTRAK

Implementasi Kurikulum Berbasis Cinta masih dominan pada tataran konsep dan kebijakan, sementara model
pembelajaran operasional, khususnya dalam Bahasa Arab, belum dirumuskan secara sistematis. Penelitian ini
bertujuan untuk mendeskripsikan dan merumuskan model pembelajaran bahasa Arab yang mampu mengintegrasikan
nilai kasih sayang, empati, dan humanisme dalam seluruh proses pembelajaran. Penelitian ini menggunakan
pendekatan kualitatif deskriptif dengan metode studi kepustakaan, melalui analisis terhadap dokumen kebijakan, buku,
artikel ilmiah, dan hasil penelitian terdahulu yang relevan. Hasil penelitian menunjukkan bahwa model pembelajaran
Bahasa Arab pada Kurikulum Berbasis Cinta memiliki empat karakter utama, yaitu 1) Tujuan pembelajaran yang
memadukan penguasaan empat keterampilan berbahasa dengan internalisasi nilai cinta dan empati; 2) Materi
pembelajaran yang mengintegrasikan teks kebahasaan dengan nilai Qur'ani, kemanusiaan, dan kehidupan murid; 3)
Pendekatan pembelajaran yang menerapkan compassionate pedagogy dan pembelajaran kolaboratif untuk
menciptakan lingkungan belajar yang aman dan inklusif; 4) Evaluasi pembelajaran yang menilai proses, sikap, dan
perkembangan belajar murid. Temuan ini menegaskan bahwa model ini dapat berfungsi sebagai strategi pedagogis
dan kerangka pembelajaran Bahasa Arab yang humanis, operasional, serta relevan untuk diterapkan di madrasah.
Kata Kunci: kurikulum berbasis cinta; madrasah,; model pembelajaran bahasa Arab
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INTRODUCTION

In the current era of globalization, madrasah curricula must anticipate changes and respond
to the demands of a world that continues to grow (Rohman et al., 2023). The curriculum is
a set of plans designed to facilitate the teaching and learning process under the responsibility
of schools or other educational institutions, by involving all educators as the main
implementers (Nasir, 2021). This view is strengthened based on Law Number 20 of 2013
concerning the National Education System, which states that the curriculum is defined as a
set of plans and arrangements regarding the objectives, content, and learning materials,
along with the methods used as guidelines in the implementation of learning activities to
achieve the expected educational goals and quality (Supriyanta, 2021). In response to these
dynamics, the Ministry of Religious Affairs launched the Kurikulum Berbasis Cinta as a
strategic step to reorient religious education in Indonesia (Hidayati & Maula, 2025). This
approach emphasizes common ground rather than differences, making love the main
foundation of the learning process (Fadhilah et al., 2025).

Minister of Religious Affairs Nasaruddin Umar explained that this policy was born out of
concern for the recurring humanitarian crisis, aiming to see education as the most effective
means to bring about sustainable social change. In the early stages of implementation, the
Ministry of Religion compiled a Kurikulum Berbasis Cinta guide. It distributed it to teachers
as a reference for integrating the value of love into learning, along with socialization plans,
adjustments to teaching materials, and the provision of supporting facilities to ensure its
optimal implementation (Danil et al., 2025). Despite this, many educators still struggle to
integrate the value of love into classroom learning practices, especially in Arabic instruction.
This condition affects students' limited understanding and communication skills. In fact,
Arabic is no longer seen as a foreign language, but as a source language for Islamic teachings
that shape religious identity (Abdalla, 2025). The texts studied, such as the Qur'an, hadith,
and classical literature, embody values of compassion, justice, and humanity, thereby
providing a strong epistemological and theological foundation for integrating the paradigm
of love.

In addition, the recognition of Arabic as the official language of the United Nations confirms
its role in the international realm (AlAfnan, 2026). The situation demands a love-based Arabic
learning model that is not only oriented toward the formation of religious character but also
toward strengthening communicative competence. The learning model serves as a
framework for determining approaches, methods, and techniques for developing language
skills. The absence of a structured model means that values of empathy, caring, and
humanist relationships are not operationalized; they remain at the conceptual level. In
addition, some educators' limited mastery of various learning models hinders the
internalization of the value of love in learning Arabic (Khoerunnisa & Agqwal, 2020). Various
studies on the Kurikulum Berbasis Cinta show the development of increasingly systematic
discourses within Islamic education. Previous research confirms that a Kurikulum Berbasis
Cinta is relevant for building humanistic values in the madrasah environment, especially by
strengthening empathy, appreciation, and meaningful social relationships (Afryansyah &
Sirozi, 2025). Another study expands this perspective by positioning the Kurikulum Berbasis
Cinta as a paradigm of Islamic education, oriented to the integral formation of students'
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moral and humanitarian character. In addition, empirical findings indicate that implementing
this curriculum has a positive impact on students' emotional and social development,
reflected in increased empathy, emotional intelligence, interpersonal skills, and a sense of
community in the school environment (Abdullah, 2025). Although various studies have
affirmed the importance of the Kurikulum Berbasis Cinta for character building, most
continue to focus on its conceptual dimension and normative value. The formulation of
operational learning models, especially in Arabic language learning, has not been
systematically designed to provide a learning experience that integrates the values of love
in language. The Arabic learning model should not focus solely on mastering structures and
vocabulary, but also on developing communicative skills grounded in empathy and care
(Hasanah & Himami, 2021).

Thus, the model must be designed to integrate language competence with the formation of
learning relationships, so that learning Arabic not only emphasizes the accuracy of rules but
also provides a meaningful learning experience in harmony with the values of love that
underpin the curriculum. Based on this gap, this research examines how the Arabic language-
learning model can integrate values into the Kurikulum Berbasis Cinta within the madrasah
environment. The purpose of this study is to describe an Arabic learning model that teachers
can apply as an innovative approach to teaching and learning, in line with the principles and
goals of a Kurikulum Berbasis Cinta. This research is expected to make a theoretical and
practical contribution to the development of learning practices that support the formation of
student character and foster a warm, meaningful, and fun learning atmosphere in madrasas.

LITERATURE REVIEW
Arabic Language Learning Model

Learning activities identify various terms used to explain how teachers organize students'
learning (ElSayary, 2024). In contemporary educational practice, terms such as approaches,
strategies, methods, techniques, and tactics are integral to pedagogic discourse, as each has
a distinct conceptual scope and operational characteristics. These differences are not
separate but are interrelated and integrated in a more comprehensive framework known as
the learning model (Nind & Lewthwaite, 2020). The learning model reflects a comprehensive
design that governs the entire process of planning and implementing learning, where the
approach serves as a philosophical foundation, the strategy as an operational plan, the
methods as implementation procedures, the techniques as concrete steps, and the tactics as
contextual adjustments (McDaniel & Einstein, 2020). Thus, the learning model is not merely
a general term but a conceptual structure that systematically integrates all learning
components. Learning models are generally based on learning theories and specific scientific
foundations.

Experts formulated it by taking into account theories of educational psychology, social theory,
systems analysis, and relevant pedagogical principles (Archambault et al., 2022). Joyce and
Weil classify learning models according to the orientation of the learning theory underlying
each, suggesting that each has a specific epistemological basis (Munir, 2024). Therefore, the
learning model is a structured design that serves as a gquideline for planning and
implementing learning, with procedures for organizing learning experiences to achieve
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predetermined goals. The design also serves as a reference for determining teaching
materials, media, classroom activities, and evaluation systems, so that the model acts as an
operational design that guides the entire learning process consistently and measurably. In
Arabic language learning, the selection of models has significant implications given its status
as a second or foreign language (Zurgoni et al., 2020). Learning Arabic includes at least four
main competencies, namely istima' (listening), kalam (speaking), gira'ah (reading), and
kitabah (writing). These four skills need to be developed in an integrated manner in various
communicative contexts (Ilhami & Robbani, 2021).

Learning Arabic aims to develop oral and written communication skills and foster awareness
of language as a symbol system with social and cultural dimensions, both in its role as a
second language and in its relationship with students' first language (Ritonga et al., 2022).
Therefore, the language learning process is not sufficiently oriented towards mastering
concepts and structures, but rather must emphasize continuous practice and habituation of
using language in real-world situations, since the success of learning is ultimately reflected
in the ability to communicate authentically in the target language. Based on this description,
the Arabic language learning model can be understood as a systematic approach to achieving
the goal of mastering language competencies in an integrated manner. This model includes
integrated paradigms, approaches, strategies, methods, techniques, media, teaching
materials, and evaluation tools. Its existence is the foundation for ensuring that the learning
process is consistent, well-directed, and relevant to students' characteristics and the goals
of Arabic language education set.

The Concept of a Kurikulum Berbasis Cinta

The term curriculum comes from the Latin curriculum, which means "trajectory" or "path",
and was originally understood as a set of subjects that students had to take (Kasman &
Firdaus, 2025). This understanding is considered inadequate because it overemphasizes
content and ignores students' learning experiences and overall development (Muhajir et al.,
2024). Therefore, education experts expand the definition of the curriculum to include the
overall learning effort and experience that schools design to achieve educational goals, both
inside and outside the classroom (Richards, 1984). Meanwhile, love is defined as an inner
condition that encourages a person to love, love, and appreciate others, with a wide scope
of meaning and can be understood from various scientific perspectives, including philosophy,
psychology, sociology, anthropology, and Sufi religion and tradition (Muldowney, 1990). In
the context of education, expanding the curriculum's scope creates space to integrate
affective values into the learning process. The concept of love is understood not only as a
personal emotion but also as a pedagogical value that shapes the educational relationship
between educator and student.

The integration of these two concepts confirms that education is not only oriented to
academic achievement but also to the formation of attitudes and character. The concept of
learning in the love curriculum is grounded in compassionate pedagogy, a learning model
that emphasizes care, empathy, and respect for students' dignity throughout the learning
process. Compassionate pedagogy can be understood as the awareness that every human
being has the potential to experience difficulties or suffering, accompanied by readiness and
willingness to help alleviate them (Hamilton & Petty, 2023). There are four main components
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in compassion, namely: (1) the cognitive component in the form of awareness of the suffering
of others, (2) the affective component in the form of emotional mobility when witnessing
suffering; (3) a deliberate component in the form of a desire to alleviate suffering; and (4)
the motivation component in the form of readiness to take real action. These four
components are an important foundation for designing Arabic language learning that is
oriented towards human values (Killingback et al., 2025).

The Kurikulum Berbasis Cinta is an education system plan that focuses on the values of
compassion, caring, and love in a universal sense. Love is understood not only as an emotion
but also as a philosophical and ethical principle that guides human relationships with God,
others, and the environment. From the perspective of Islamic education, the value of love is
rooted in the principle of rahmah, which serves as the basis for shaping students' attitudes,
behaviors, and character in daily life (Kaur et al., 2023). Within the framework of curriculum
theory that emphasizes students' social, emotional, and moral development, particularly the
Humanistic Curriculum Theory, students are viewed as unique and valuable individuals;
therefore, education is geared toward supporting their potential by balancing emotional,
social, and psychological needs. A Kurikulum Berbasis Cinta positions the learning process
as a means to foster independence, creativity, and a sense of personal and social
responsibility, enabling students to develop as wholesome individuals and contribute
positively to people's lives (Maharani et al., 2025).

Another aspect emphasized in the Kurikulum Berbasis Cinta is concern for the environment
through the creation of a sustainable learning culture. The madrasah environment is intended
to be a clean, orderly, and environmentally friendly space through practical measures,
including waste management, energy efficiency, and the cultivation of environmentally
responsible behaviors. This approach instills ecological awareness as part of the formation of
students' character and social responsibility (Afryansyah & Sirozi, 2025). The curriculum
includes components such as goals, content, strategy, and assessment. The goal of the
curriculum is to develop students' character, social sensitivity, and emotional maturity.
Learning content and strategies prioritize meaningful examples, habits, and learning
experiences, while assessments focus on students' overall development. With these
characteristics, the Kurikulum Berbasis Cinta functions as the main spirit in the
implementation of humane, meaningful, and benefit-oriented education (Remein et al.,
2020).

METHODS

This study uses a qualitative approach, drawing on the literature to trace references relevant
to the Arabic language-learning model in the Kurikulum Berbasis Cinta (Wilson &
Anagnostopoulos, 2021). Data sources include official documents, regulations, and
educational policies related to the Kurikulum Berbasis Cinta, which serves as the main
reference, as well as books, scientific articles, journals, proceedings, and previous research
as supporting materials. Data collection was carried out in stages through literature search
in academic databases and institutional documents, selection of sources based on relevance
and credibility, in-depth reading, and systematic recording of concepts and ideas related to
the research focus (Chong & Reinders, 2021).
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Figure 1. Research Method Flow
Source: Personal Documentation

The analysis examined the document's content to identify concepts, principles, and
argumentation patterns related to the Arabic language-learning model in the Kurikulum
Berbasis Cinta (Goodwin et al., 2023). The gathered information is compared across sources
to assess suitability and identify differences in emphasis, then summarized and organized
systematically to compile a conceptual synthesis. The procedure results in an analytical
construct that explains the relationship between linguistic competence and affective
dimensions in the context of madrasas. This construction provides a structured foundation
for formulating a learning model aligned with the principles of the Kurikulum Berbasis Cinta.
To clarify the stages and relationships among the processes, the flow of this research is
summarized in the schema shown in Figure 1.

RESULTS AND DISCUSSION
Characteristics of Arabic Language Learning Models in A Kurikulum Berbasis Cinta

The learning model in the Arabic curriculum must include all situations, language
experiences, and communicative activities that are systematically designed and organized to
enable students to master and develop language skills in listening, speaking, reading, and
writing (Zurqoni et al., 2020). Within the framework of the Kurikulum Berbasis Cinta, Arabic
language learning is not only aimed at linguistic mastery but also at the formation of
students' character through the internalization of the values of love.

Table 1. Characteristics of the Arabic Language Learning Model in a Kurikulum Berbasis Cinta

No Aspects of a Characteristics of Learning Models
Kurikulum
Berbasis Cinta
1 Love for Allah and Learning Arabic is grounded in spiritual values by linking the material
His Messenger to Qur'anic verses, hadiths, and the example of the Prophet as a

source of value and meaning.
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No Aspects of a Characteristics of Learning Models
Kurikulum
Berbasis Cinta
2 Love for oneself The learning model encourages students' confidence and self-
awareness in using Arabic through a positive, supportive learning
experience.
3 Love for others Learning is collaboratively designed to emphasize polite

communication, cooperation, and mutual respect in Arabic dialogue
and discussion.

4 Love for the The learning model integrates themes of cleanliness, nature
environment conservation, and social responsibility into Arabic-language learning
materials and activities.
5 Love for the Arabic language learning is embedded in Indonesian national and
homeland cultural values as a learning context to foster a love of the homeland.

Source: Buku Pandun Kurikulum Berbasis Cinta

The love-based Arabic learning model has distinctive characteristics that distinguish it from
conventional learning approaches. This model aims to build a humanist relationship between
teachers and students, in which teachers create a learning environment that is safe,
inclusive, and respects students' diverse abilities. Such a learning atmosphere fosters
students' confidence in using Arabic without fear of making mistakes. Learning is also
designed by relating language materials and activities to students' experiences, so that
Arabic is understood as a means of communication that is close to everyday life, rather than
merely a complex language (ElSayary, 2024). These distinctive characteristics are further
operationalized based on the five core themes of the Kurikulum Berbasis Cinta, as
summarized in Table 1.

Implementation of the Love-Based Arabic Learning Model in Madrasah

The implementation of the love-based Arabic learning model begins with developing a
learning plan that includes objectives, materials, approaches, and evaluation criteria.

Learning Objectives: In implementing the love-based Arabic learning model in madrasah,
learning planning begins with formulating goals that go beyond mastery of language skills to
include the internalization of human values. Learning Arabic is framed as a means of value
education that fosters love, empathy, and compassion in communication. Arabic is positioned
as a medium for the formation of polite language attitudes and behaviors (Mayasari, 2025).
In the learning process, students are guided to develop tolerance, mutual respect, and
concern for others. In this case, Arabic teachers act as role models who embody the value
of love through their speech, attitudes, and classroom teaching methods, enabling students
to emulate these values directly in their learning practices (Mamlok, 2023). The goal of
learning Arabic should be designed to integrate aspects of student development, which
includes the cognitive, affective, and psychomotor domains (Abdelhadi et al., 2020). This
goal is strengthened through the involvement of the educational community, including
teachers, students, and parents, in creating an environment that supports habituation
through the use of Arabic, both in the madrasah environment and in daily life, so that the
values of love can be applied during the teaching and learning process.
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Learning Materials: Arabic learning materials in the Kurikulum Berbasis Cinta are designed
to integrate Qur'anic values and hadith with the theme of love and humanity to develop
language skills. Relevant Qur'anic verses and hadiths, such as Surah Ali 'Imran verses 133-
134, are used as learning materials to practice the skills of gira'ah, kalam, istima', and
kitabah. Through the study of language structure using the Nahwu and Sharaf approaches,
students not only understand the rules of language but also internalize the values of
empathy, patience, and forgiveness embedded in these texts (Laili, 2024). In addition, the
learning material is enriched through the use of classical Islamic texts, such as al-Hikam,
Dald'il al-Khairat, and Inya 'Ulim ad-Din. These texts are used to expand the mastery of
Arabic vocabulary and structure through various language activities. The study of Nahwu and
Sharaf in the context of classical texts helps students deepen their understanding of meaning,
cultivate spiritual sensitivity, and form characters with moral integrity and a spirit of love.
The kalam and istima' language skills are designed interactively to encourage students' active
involvement, while the gira'ah and kitabah materials focus on themes of compassion and
empathy. Nahwu and Sharaf learning is presented in an applied manner, so that the rules of
language are not understood in the abstract, but as means that support the contextual use
of Arabic and contribute to the formation of students with a civilized character grounded in
the value of love.

Learning Approach: The implementation of the Kurikulum Berbasis Cinta in Arabic
language learning relies on an approach that strengthens communicative interaction and
encourages students' intellectual and emotional engagement. Learning activities are
designed to provide students with opportunities to use Arabic through tasks that require
understanding, responding, and expressing ideas. Teachers play a role in managing
classroom dynamics to balance academic direction and freedom of expression, thereby
enabling students to gradually develop language skills in line with their characteristics and
learning readiness. The implementation strategy of the Kurikulum Berbasis Cinta in Arabic
language learning is chosen based on learning activities that emphasize involvement,
cooperation, and shared responsibility. Learning activities are designed to encourage student
interaction, whether through discussions, paired assignments, or group work, so that the use
of Arabic becomes a means of building healthy social relationships. In addition, the learning
process is accompanied by reflective reinforcement of the Arabic language learning
experience, enabling students to understand their own development and to interpret learning
as a continuous process of personality formation. This approach is implemented through
several learning methods that encourage students' active involvement and instill the values
of love in the Arabic language learning process. The learning methods employed are as
follows.

1. Project-Based Learning (FIDS)

This method emphasizes the Feel-Imagine-Do-Share stage to connect Arabic use to
students' daily lives. Through the design and implementation of Arabic projects, students
are trained to master the four maharah in an integrated manner while applying the
principles of Nahwu and Sharaf in context (Guo et al., 2020).

2. Experiential Learning (ARKA)
This method emphasizes learning through hands-on experience and incorporates the
Active, Reflective, Kinaesthetic, and Affective dimensions. Students are actively engaged
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in practicing the four maharahs of Arabic, accompanied by a reflective process to interpret
language use and internalize the values of love in learning (Ilyasa et al., 2024).

3. Collaborative Learning

This method emphasizes student cooperation through discussion activities, dialogues, and
group projects. Through the communicative interactions fostered by collaborative learning,
learners actively engage with one another, exchange ideas, and develop Arabic language
skills in a respectful atmosphere (Ansari & Khan, 2020).

Learning Evaluation: The evaluation of the Kurikulum Berbasis Cinta in Arabic language
learning aims to ensure that the values of love, empathy, and tolerance are clearly integrated
in the learning process and outcomes. This evaluation not only assesses students' Arabic
language skills but also observes the development of attitudes, language behaviors, and
character traits formed through learning activities in madrassas. The evaluation uses an
integrated quantitative and qualitative approach. A quantitative approach is used to assess
mastery of Arabic language skills against established indicators. In contrast, the qualitative
approach is used to examine the process of internalizing the value of love in students'
interactions and learning experiences. Evaluations are conducted periodically and
continuously, involving Arabic teachers, students, and relevant madrasah stakeholders. The
evaluation techniques used include group discussions to explore students' understanding and
attitudes toward the value of tolerance and empathy in the use of Arabic, self-reflection
through written learning experiences, peer assessments to evaluate cooperation and
communication, and the preparation of reports on Arabic activities. These techniques provide
a comprehensive overview of students' language skills and learning attitudes. Learning
evaluation must contain instruments such as observation sheets, interview guides,
questionnaires, and assignment assessment rubrics (Liu et al., 2023). In the Love
Curriculum, evaluation results are analyzed and reported to inform improvements in Arabic
language learning and to provide teachers with feedback to enhance the implementation of
the Kurikulum Berbasis Cinta in madrasah.

Discussion

The application of compassionate pedagogy in Arabic language learning emphasizes the
importance of pedagogical relationships based on care, respect for diversity, and constructive
emotional management. These findings align with the premise that psychological safety is a
prerequisite for academic engagement. A stress-free learning environment encourages
students' courage in exploring the structure and meaning of language. Supportive teacher-
student relationships have been proven to strengthen participation in learning and resilience
(Romanovska & Novak, 2024). This research expands the framework by integrating the
spiritual dimension as the relational foundation of learning. Affective approaches also
contribute to increased intrinsic motivation in language learning (Nurjali & Marfuah, 2024).
The results of this study confirm these findings through increased active participation and
positive attitudes towards Arabic. The formulation of love values as a systematic curricular
framework rather than just a motivational strategy.
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The integration of linguistic materials with the values of the Qur'an and hadith forms a
reflective learning experience. Thus, learning moves from simply strengthening motivation
to forming moral awareness. From a cognitive perspective, the process of acquiring,
transforming, and evaluating information is most effective when students are actively
involved, thereby deepening the construction of meaning in learning (Bruner, 1985). This
research shows that love-based emotional stability strengthens these cognitive processes.
Conducive affective conditions help students build linguistic schemes more systematically.
The contribution of this research lies in the simultaneous integration of cognitive and affective
dimensions in learning design. Humanistic theory views learning as a process of self-
actualization that respects the uniqueness of individuals, thereby emphasizing the
importance of freedom and psychological comfort in language learning (Syarifuddin, 2022).
The findings of this study strengthen the relevance of this approach in the context of
madrasas.

However, this study adds the dimension of religious values as a normative framework for
learning Arabic. Learning success is not measured solely by linguistic achievement but also
by the development of social attitudes and responsibilities. Based on the above explanation,
the Love Curriculum in Arabic language learning in madrassas can strengthen the
pedagogical dimension and foster students' character development. The integration of love
values is realized through a reflective teaching model, and the selection of materials that
contain moral and spiritual content. An inclusive and humanist classroom environment
creates a psychologically safe space that encourages students' intrinsic motivation, emotional
engagement, and affective development, enabling Arabic to be understood as the
internalization of Islamic values and spirituality. This model reorients the learning paradigm
from an instructive to a transformative pattern, placing teachers as facilitators of humanity
and students as learners who grow intellectually and ethically.

CONCLUSION

The Arabic language learning model in a Kurikulum Berbasis Cinta can be operationalized
through the use of Al-Qur’an texts rich in spiritual value, thematic dialogue that encourages
reflection, and the creation of a warm, participatory classroom atmosphere. The use of
classical works not only enriches the vocabulary and structure of language but also fosters
inner sensitivity and depth of meaning. On the other hand, a supportive, relational learning
environment is a prerequisite for students to become emotionally involved in the learning
process. Teachers play a role not only as material presenters but also as facilitators and role
models who guide the process of internalizing values. With a design like this, the love-based
Arabic-learning model in madrassas can integrate linguistic competence and character
formation in a coherent, sustainable manner. Further research is recommended to develop
an Arabic learning model based on the Kurikulum Berbasis Cinta that can be applied at the
madrasah level. Development can focus on formulating products that serve as references for
learning objectives, the roles of teachers and students, and evaluation strategies that
comprehensively measure the achievement of love values. In addition, advanced research
can test the effectiveness of learning models through empirical studies at various levels and
madrasah contexts. Thus, the development of a Kurikulum Berbasis Cinta-based learning
model is expected to improve the quality of learning and the formation of students' character.
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APPENDIX

Appendix 1. Example of Arabic lesson plan in a love-based curriculum

Subjects Arabic

Phase and Class D (Grade 9 MTs)

Subject Matter Al

Love-Based Curriculum Love of Allah SWT. and His Messenger; love the environment

Theme

Materi Be grateful for the blessings of Allah SWT through daily gratitude.
Prohibition of damaging the environment (QS. Ar-Rum: 41)

Time Allocation 3 X 40 minutes

Learning Methods Project-Based Learning (PBL)

Learning Objectives

Students can communicate ideas orally and in writing through simple paragraphs about nature,
using the grammatical structure isim mausul as a form of love for Allah SWT and the environment.

1)
2)
3)
4)
5)
6)

7)
8)
9)

Learning Goal Achievement Indicators

Defining the meaning of isim mausul.

Getting to know the types of isim mausul.

Identifying isim mausul in sentences.

Using isim mausul in sentences.

Explaining the function of isim mausul in sentences.

Mentioning verses from the Qur'an or hadith about the creation of the earth and the
sky.

Writing down actions as a form of gratitude to Allah SWT.

Explain the negative impact of human actions on the balance of nature

Make a video of the steps to maintain the balance of nature with the rules of ism
mausul.

Introduction

Learning Activities

(10 e The teacher opens the learning with greetings and prayers.

minutes) e The teacher conducts an apperception by inviting students to

mention one of the creations of Allah Swt. that they admire.
e The teacher conveys the learning objectives and the projects

that will be carried out, and relates them to the greatness of
Allah Swt, the creator of the universe.

Core Activities (40 e Students observe pictures/videos shown by teachers about the

minutes) beauty of the universe.

(Project Orientation) e The teacher asks the sparking question: Who created all this?

e Students listen to the teacher's explanation of the greatness of
Allah, Swt, using relevant verses from the Qur'an.

e Students discussed the relationship between #3 and &, how
Allah SWT created each of His creations, and man's
responsibility for creating Allah SWT.

e Students expressed their opinions orally about the meaning of
love for Allah SWT. and gratitude for the creation of nature.

e The teacher listens to the reading text about #3& el with the
correct intonation, and the students listen carefully.

e Students read the text #3 =Wl under the teacher's guidance.

e The teacher shows videos or illustrations to support
understanding of the text's content.
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(Project Planning)

Closing (10 minutes)

Students delve into the content and ideas of the reading text
and relate it to the greatness of Allah Swt. as the creator of the
universe

Students are divided into several groups.

Students discussed in groups about the role of humans in
maintaining the balance of the solar system as a form of
gratitude to Allah SWT.

Each group was given a project to make a video outlining the
steps to maintain the balance of the solar system, incorporating
relevant Qur'an verses or hadiths.

Students conclude the learning outcomes.

The teacher invites students to read a prayer of gratitude for the
knowledge they have gained.

The teacher delivers the closing greeting.

Formative Assessment °
[}
Summative Assessment °
.
Attitude Assessment .

Assessment and Evaluation

A short quiz about the creation of Allah SWT and the role of
living beings in maintaining their balance.
Observation of students' participation in group discussions.

Posters or infographics that explain how to maintain the solar
system as a form of love for Allah SWT.
Journal of reflection on gratitude for the creation of Allah SWT.

Observation of students' attitudes in showing concern for the
creation of Allah SWT.

Assessment of students' commitment to maintaining the balance
of the solar system.

Source: Buku Panduan Kurikulum Berbasis Cinta
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